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ABSTRACT
English has become the language for global communication in this 21st century with non-native
speakers outnumbering native speakers. Pronunciation is among the key factors for successful
and effective communication in this era of globalization. The learning and teaching of pronuncia-
tion, therefore, has been aiming at mutual intelligibility, or international intelligibility, rather than at
native-like accents formerly. This paper reviewed the most recent transformations in the practice
of pronunciation teaching towards international intelligibility in light of English as a Lingua Franca
(ELF) (with the Lingua Franca Core (LFC)) and Global Englishes Language Teaching (GELT) in or-
der to help learners be better prepared for global communication. Recommendations were also
presented for the instruction and assessment of English pronunciation aiming at an internationally
intelligible model.
Key words: teaching pronunciation, international intelligibility, ELF, LFC, GELT

INTRODUCTION1

It could be said that recent years has seen a revolu-2

tionary change in English language teaching, in par-3

ticular the teaching of pronunciation. The native-4

speakermodel, traditionally, is what has been adopted5

in teaching English pronunciation, i.e. learners’6

main goal has been to obtain native-like competence7

and communicating with native speakers (Walker,8

2010)1. However, such entrenched practices in En-9

glish language teaching are no longer common in to-10

day’s era of globalization. Native English is hardly11

considered the norm or the default that all interac-12

tions and communications in English must defer to13

in such an emerging global era. With NSs being14

outnumbered by non-native English speakers (NNSs)15

(380-450 million native speakers out of 2.3 million16

speakers of English (British Council, Crystal (2003) 2,17

and with the rise of English as a Lingua Francaa (ELF)18

and Global Englishes Language Teachingb (GELT),19

the nature as well as the goal of English language20

learning has drastically changed. The focus has been21

switched to flexibility, adaptation, accommodation,22

and the fact that “communication does not have to re-23

flect ‘native’ norms” (Galloway, 2017) 3.24

a“any use of English among speakers of different first languages
for whom English is the communicative medium of choice, and often
the only option” (Seidlhofer, 2011, p. 11)

b“an inclusive paradigm that embraces a broad spectrum of inter-
related research” in World Englishes, ELF, English as an International
Language, and translanguaging (Rose & Galloway, 2019, p. 6)

Such an alternative to current approaches for teach- 25

ing the English language has been reflected in mate- 26

rials development and teaching practices. Materials 27

featuring NNSs have been introduced and incorpo- 28

rated into the classroom, andnew teaching techniques 29

and activities have been devised for practical use. In 30

the field of pronunciation, theories and techniques in 31

teaching have been developed and implemented with 32

a view to better preparing learners for their real-life 33

communication in lingua franca situations. While the 34

former practice of teaching pronunciation adopted 35

the native speaker model and thus was directed to- 36

ward learners’ achievement of “a native-speaker ac- 37

cent” (Walker, 2010, p. 28) 1, the current teaching of 38

English pronunciation is more focused on mutual or 39

international intelligibility. Different foci and objec- 40

tives require different perspectives and practices. 41

This paper aimed at reviewing the latest adjustments 42

in the teaching of English pronunciation from the per- 43

spectives of ELF and GELT. Teachers of English Lan- 44

guage Teaching (ELT) in general and teachers of pro- 45

nunciation in particular are required to be aware of 46

and apply such in order to set proper outcomes and 47

employ appropriate pedagogical practices. On such 48

a basis, recommendations were presented in light of 49

and in congruence with ELF and GELT theories. 50

Intelligibility 51

The spreads of English as an International Language 52

(EIL), ELF, and GE all highlight the diversity in the 53
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use of English, and the varieties of the English lan-54

guage rather than rigorously adhering to native or55

Inner-Circle norms and conventions as previously56

seen in English as a Second Language (ESL) and En-57

glish as a Foreign Language (EFL). Kachru (1985) in58

World Englishes (WE) advocated the utilization of a59

“polymodel” approach to language teaching, encour-60

aged learners’ exposure to different Englishes, and at-61

tempted to help learners improve their confidence as62

speakers of their own variety of English.63

Amongst such an enormous number of varieties of64

English, however, arises a problem of mutual under-65

standing between speakers using those varieties. Gal-66

loway and Rose (2015)4 also articulated their concern67

over the possibility that speakers may not understand68

each other if they speak different varieties of English.69

That is the reason why intelligibility is the primary70

focus in both pedagogical methodology and real-life71

communication.72

There has been no clear scholarly consensus on the73

definition of intelligibility (Jenkins, 2000; Walker,74

2010)1,5. The notion of intelligibility dates back to the75

middle twentieth century with Abercrombie (1949) 6,76

Gimson (1962) 7, and Voegelin and Harris (1951)’s77

views correlating intelligibility and the ability to un-78

derstand other people’s speech. In addition, efforts in79

differentiating intelligibility and similar concepts in-80

cluding comprehensibility, communicativity, and in-81

terpretability were undertaken by Bamgbose (1998) 8,82

James (1998)9, and Smith and Nelson (1985) 10. A83

broad definition of intelligibility was proposed by84

Derwing and Munro (1995)11 – “the extent to which85

a speaker’s message is actually understood by a lis-86

tener” (p. 289). This paper did not aim at review-87

ing the concept of intelligibility and therefore adopted88

this definition for later references. The addition of the89

modifiers mutual and international hardly alters the90

meaning of the term, but explicitly specifies the type of91

communication relevant: lingua franca interactions92

or those between speakers of different first language93

backgrounds.94

As regards intelligibility it should be significant to95

discuss the entrenched misconception that a NS sta-96

tus absolutely guarantees being intelligible. Walker97

(2010)1 made a confident assertion that “native-98

speaker accents are not, inherently, intelligible” (p.99

39), affirming that intelligibility is not considered a100

feature of the speech by NSs. Levis (2022) 12 advo-101

cated this while discussing the Nativeness and Intelli-102

gibility Principles, proving the superiority of the lat-103

ter in the present context of pronunciation instruction104

and research. In addition, a few features in native-like105

pronunciation such as elision andweak forms, indeed,106

are deemed a hindrance to mutual intelligibility, for 107

they could lead to incomprehensibility andmisunder- 108

standing in ELF interactions. Research about intelli- 109

gibility has beenundertakenwith judgments rendered 110

byNSs (Walker, 2010) 1 while in real-life ELF encoun- 111

ters NSs are not at all times present. When participat- 112

ing in a communicative activity using ELF, one should 113

not be bothered by their interlocutor’s first language 114

background, but the point for consideration is how to 115

achieve intelligibility and communication success. 116

A Brief Overview of English Pronunciation 117

Instruction 118

Pronunciation instruction received limited attention 119

both in academic research and pedagogical practice 120

(Baker & Murphy, 2011) 13. A study by MacDon- 121

ald (2002) 14 revealed that pronunciation was a ne- 122

glected area in teachers’ practice due to several fac- 123

tors ranging from lack of training and knowledge to 124

“poorly articulated … policies and curriculum objec- 125

tives” (Baker & Murphy, 2011, p. 34) 13. A thorough 126

investigation of popular teaching and learning mate- 127

rials would also indicate that pronunciation was not 128

as much of a focus as other aspects and skills of the 129

English language, for most coursebook activities pri- 130

oritize skills development as well as grammatical and 131

lexical accuracy. 132

There has been seen, nevertheless, a major change 133

in research- and practice-based literature that high- 134

lights the issues of pronunciation teaching, which is 135

a direct outcome of learners’ actual need for global 136

communication. Such studies are enlightened by the 137

theories of EIL, ELF, and GELT, which suggests that 138

following the “static native norms” is not helpful in 139

today’s global context requiring learners to use En- 140

glish for global/lingua franca communication (Gal- 141

loway, 2017, p. 15) 3. This reconceptualization of En- 142

glish and ELT pedagogy is reflected in the way ma- 143

terials have been developed, novel teaching activities 144

and techniques introduced, and academic ELTdiscus- 145

sions and platforms generated. 146

The goal of pronunciation teaching, as endorsed by a 147

variety of ELT practitioners and experts, is to make 148

learners intelligible to a variety of speakers of differ- 149

ent language and culture backgrounds (Jenkins, 2000; 150

Levis, 2018; Walker, 2010)1,5,15. ELF speakers are en- 151

couraged not to reduce their local and/or national ac- 152

cents, andnot to bother attaining native-speaker com- 153

petence (unless when learners insist on doing so) in 154

order tomaintain their personal/national identity and 155

communicate with more confidence. As mentioned 156

above, achieving a native-like accent is unrealistic and 157
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inappropriate for the majority of learners, and such158

a failure could evoke feelings of frustration, insecu-159

rity, and inferiority, whereas being able to keep their160

accents and maintaining intelligible is perceived as161

not only a source of motivation for language learning162

but also confidence builder in global communication.163

Moreover, it is believed that ELF users (and certainly164

learners), in their interactions, try to make optimum165

use of their linguistic resources with a view to effective166

and successful communication.167

Unfortunately, however, a shift in focus in pronunci-168

ation instruction has not been welcomed by all stake-169

holders. From a personal experience in teacher-170

training courses that the writer has undertaken, it171

could be said that reluctance to accept changes and172

doubt will arise when ELF and/or intelligibility is in-173

troduced. Since the first day of their English learn-174

ing journey, teachers, student teachers, and learners175

have been exposed to the two varieties of British En-176

glish andAmerican English, which are (unjustly) con-177

sidered ‘standard English’, and the desire to acquire178

a native speaker competence is found in mostly ev-179

ery learner regardless of their level of language pro-180

ficiency. Feelings of uncertainty and possibly failure181

afterwards are unavoidable if both learners and teach-182

ers have to depart from what they have believed is the183

norm. Therefore, ELF and ELF-informed pronunci-184

ation instruction with a shifted goal to international185

intelligibility should be more widely implemented in186

both language classrooms and teacher-training pro-187

grams in the context of Vietnam.188

Materials for Pronunciation Instruction189

Only recently have interests in materials pronuncia-190

tion been stimulated (Levis & Sonsaat, 2016) 16. Ex-191

perts and researchers in the field of materials devel-192

opment have voiced their opinions that both teach-193

ing and materials should incorporate the “global di-194

versity of English” (Cogo, 2022, p. 96)17. However,195

publishers – whether global or local/national – have196

been reluctant in their attitudes and actions. Materi-197

als in general and general-skills textbooks in particu-198

lar have been rather limited in their ELF/GE-oriented199

methodology. According to Cogo (2022) 17, the ma-200

jority of commercial materials share the following201

three issues: orientation towards NS norms – in both202

language and culture, orientation towards monolin-203

gualism (rather than the diversity of English andmul-204

tilingualism), and detachment from local contexts205

(rather than intercultural awareness).206

Matsuda (2002)18, in a similar manner, upheld the207

representation of uses and users of global English in208

materials, formulating the five questions or criteria 209

that teachers and materials developers need to ask for 210

materials evaluation: 211

• Which variety of English is the material based 212

on? Is it the variety my students should learn? 213

• Does it provide adequate exposure to other va- 214

rieties of English and raise enough awareness 215

about the linguistic diversity of English? 216

• Does it represent a variety of speakers? 217

• Whose cultures are represented? 218

• Is it appropriate for local contexts? 219

In answering such questions, teachers should “dare 220

to adapt their resources and look for their own an- 221

swers regarding appropriate practices in their con- 222

texts” (Cogo, 2022, p. 99) 17. Even though these crite- 223

ria focus on general-skills Englishmaterials, they are a 224

supportive indication of pronunciation materials that 225

do not merely adopt native norms or follow a mono- 226

lingual approach. 227

Levis and Sonsaat (2016)16 were vocal in advocat- 228

ing the development and adoption of ELF/GE-aware 229

pronunciation materials, formulating the three prin- 230

ciples: emphasis on intelligibility, explicit connec- 231

tion to other language skills, and sufficient and us- 232

able support for teachers (p. 111). They highlighted 233

that the first principle – pronunciation materials em- 234

phasizing intelligibility – refers to determining pri- 235

orities in teaching: what features of pronunciation 236

are more important and thus deserve both teachers’ 237

and learners’ attention. This is in compatibility with 238

Jenkins’ (2000) 5 development of the Lingua Franca 239

Core (LFC) for pronunciation instruction aiming at 240

intelligibility (which will be discussed in the follow- 241

ing section). The second principle is in line with 242

Hinkel’s (2006) three principles for pronunciation in- 243

struction: teaching pronunciation in context and con- 244

nected to speaking, serving communicative purposes, 245

and based on realistic language (as cited in Levis & 246

Sonsaat, 2016, p. 111) 16. Such principles could be 247

said to be in agreement with Rose and Galloway’s 248

(2019)19 assertion that the language learners are ex- 249

posed to in the classroom should be “truly an authen- 250

tic depiction” of what they are going to encounter in 251

their real-life communication (p. 135). 252

The Lingua Franca Core (LFC) 253

The LFC, developed by Jenkins (2000) 5, addresses 254

four major areas in pronunciation in helping ELF 255

learners and users to be mutually intelligible, and to 256

avoid communication breakdowns: (most) individual 257

consonant sounds, consonant clusters, vowels, and 258
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nuclear stress. The establishment of the LFC was259

based on the empirical work of “interactional speech260

data” and on realistic ways of natural interactions261

(Jenkins, 2000, p. 131) 5. She also identified the non-262

core features that may not affect one’s intelligibility.263

Furthermore, Jenkins (2000) 5 suggested that the LFC264

should not be regarded as a model of pronunciation,265

but that it “allows… individual freedom…by provid-266

ing speakers with the scope both to express their own267

identities and to accommodate to their receivers” (p.268

158). Galloway and Rose (2015)4 remarked that these269

features specified in the LFC are imperative for intelli-270

gible spoken communication but also define “achiev-271

able goals” (p. 151) for learners, and certainly, users272

of ELF/GE.273

The LFC together with its non-core features could be274

succinctly summarized as follows:275

Core features276

• all consonant sounds, except /277

• vowel quality/length contrasts278

• initial and medial consonant clusters279

• nuclear stress production/placement280

Non-core features281

• consonant phonemes /282

• dark /283

• vowel quality (except for /284

• addition of vowels to consonant clusters285

• features of connected speech, such as elision, as-286

similation, and weak forms287

• word stress placement288

• pitch movement/patterns289

However, both core and non-core items in the LFC290

should be reassessed considering learners’ needs and291

level of proficiency before being applied to class-292

room instruction. Sentence stress, as Jenkins (2000) 5293

stated, is a core feature while word stress is not. Intel-294

ligibility may not be affected by incorrect placement295

of word stress, in the case of inCREASE as a verb and296

INcrease as a noun, for the sentence context will help297

ease any possible problem in understanding. There298

has been found no clear positive or negative relation-299

ship between word stress and intelligibility. But it300

should be noted here that word stress is also the foun-301

dation for the appropriate placement of nuclear stress:302

sentence stress is unteachable and hence unachievable303

with misplaced word stress. Jenkins (2000) 5 did ad-304

mit this when discussing the establishment of the LFC305

but still disregarded the significance of the issue, be-306

lievingword stress placement could be generalized us-307

ing rules. But are there asmany exceptions as there are308

rules?309

On the other hand, nuclear stress, by its nature of be- 310

ing a suprasegmental feature, is hardly easy for acqui- 311

sition and production by all learners. This is getting 312

more and more difficult for learners of lower levels of 313

language proficiency because they have to strive for 314

intelligibility in terms of segmental features such as 315

vowel and consonant sounds. 316

The LFC was not the only thing that Jenkins (2000) 5 317

propounded for pronunciation instruction, but she 318

also suggested what she called the five-phase accent 319

addition program. The addition of accent – as oppo- 320

site to accent reduction – is interpreted as “adding the 321

[second language to one’s accent] as far as is neces- 322

sary for mutual phonological intelligibility” (Jenkins, 323

2000, p. 209) 5. What the phrase basically refers to is 324

for ELF learners and users to build on their first lan- 325

guage accents with English unifying phonological fea- 326

tures – or the LFC. 327

The aforementioned five-phase accent addition pro- 328

gram, according to Jenkins (2000) 5, should be han- 329

dled by teachers in the classroom, among which the 330

first is compulsory and the remaining four are op- 331

tional. The five phases could be summarized as fol- 332

lows (Jenkins, 2000, pp. 209-210) 5: 333

1. Addition of core items to the learners’ produc- 334

tive and receptive repertoire 335

2. Addition of a range of L2 English accents to the 336

learner’s receptive repertoire 337

3. Addition of accommodation skills 338

4. Addition of non-core items to the learner’s re- 339

ceptive repertoire 340

5. Addition of a range of L1 English accents to the 341

learner’s receptive repertoire 342

Jenkins (2000)5 stated that these five phases have been 343

put in order of importance: the first phase is what 344

teachers are required to focus on and implement in 345

classroom techniques. She also stressed the impor- 346

tance for teachers to undergo training of at the mini- 347

mum the first four phases. 348

It could be said that the application of the LFC in 349

the teaching of pronunciation is beneficial in assisting 350

with learners’ achievement of intelligibility in their 351

English pronunciation – the main goal of teaching 352

and learning English pronunciation in today’s con- 353

text of globalization rather than the wish to attain 354

native-like pronunciation. The development and im- 355

plementation of the LFC – which consists of both 356

segmental and suprasegmental features, nonetheless, 357

does not completely exclude other features of pronun- 358

ciation from learners’ receptive and productive re- 359

sources: they are exposed to such features receptively, 360
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“with their take-up depending on the sociolinguistic361

profile of the individual learner” (Jenkins, 2000, p.362

209)5. ELF learners and users – regardless of their363

first language and culture background – make them-364

selves internationally intelligible in their communica-365

tion.366

ELF Pronunciation Instruction – Classroom367

Models368

It has been clear from the prior reviewof literature and369

discussion that ELF/GE-based pronunciation instruc-370

tion focuses more on intelligibility than on NS com-371

petence, an aim that has been echoed among ELT ex-372

perts inmaterials development. However, there arises373

an issue of model selection for classroom use. NS374

(standard) accents, as previously stated, are not well375

situated, whilst the selection of a single accent/variety376

(or two) is deemed even more complicated among377

such a wide range of GE varieties available nowadays.378

Such a “dilemma” may become barriers in inducing379

changes in the practical pronunciation pedagogy in380

specific situations.381

Walker and Zoghbor (2015)20 summarized the three382

models that could be utilized as models for classroom383

instruction of pronunciation: existing native-speaker384

materials, competent ELF users, and the teacher. Due385

to the absence ofmaterials that feature competent ELF386

users (at the time of their publication), the first and387

third options seem to be more applicable in Walker388

and Zoghbor’s (2015)20 viewpoint.389

At a later time, Szpyra-Kozłowska (2018) 21 reviewed390

the four models of pronunciation models: native, na-391

tivized, non-native, and multiple models. He ex-392

amined the major strengths and weaknesses of each393

model, and thenwent on to discuss how each has been394

applied in particular places based on their sociocul-395

tural backgrounds and features. He further concluded396

that such a varied implementation ofmodels in differ-397

ent contexts is “a pedagogic reality” and so not likely398

to change (p. 244).399

There seems to have been changes in thewaymaterials400

are developed and models are selected for classroom401

use, however, at the time of writing this paper. Text-402

books published over the past decade (for instance,403

the Voices series by National Geographic Learning)404

have incorporated different accents and varieties of405

GE as audio input. Whether or not those materi-406

als have covered ELF users as the input for pronun-407

ciation is another point for future discussion, but at408

least they have attempted to raise learners’ awareness409

of the fact that English is now globally diverse with410

vast varieties. That is not to say that pronunciation411

teachers of all practical situations are urged to fol- 412

low ELF/GE proponents in choosing which models 413

for classroom use – despite scholars’ call for shifts in 414

pronunciation research and teaching (Jenkins, 2000; 415

Kachru, 1992) 5,22. Notwithstanding, learners’ needs 416

and preferences should be set as priorities for peda- 417

gogical practices. 418

ELF Pronunciation Instruction – Suggested 419

Classroom Techniques 420

This section generally was not written to recommend 421

radically new activities and techniques for pronuncia- 422

tion instruction in the classroom, but rather to review 423

what scholars have put forward in teaching pronun- 424

ciation with an ELF/GE standpoint. These are based 425

on a modification of goals and priorities in pronunci- 426

ation and pronunciation instruction. Such traditional 427

activities in pronunciation teaching as dictation, min- 428

imal pairs, drills should still be maintained for class- 429

room use, as echoed by Walker (2010) 1, and Walker 430

and Zoghbor (2015)20. Walker (2010) 1 devoted an 431

entire chapter in his book to a detailed explanation on 432

techniques to teach pronunciation from an ELF per- 433

spective. His suggestions were compatible with the 434

LFC and Jenkins’ (2000) 5 five-phase accent addition 435

program. In addition, the most recent and detailed 436

description of classroom techniques for pronuncia- 437

tion instruction is offered in the book Teaching En- 438

glish Pronunciation for a Global World by Walker and 439

Archer (2024)23. 440

What differentiates ELF-based approach from tradi- 441

tional ELT lies in the encouragement of awareness- 442

raising activities and accommodation skills. Such 443

activities were suggested by Jenkins (2000) 5 in the 444

aforementioned five-phase accent addition program. 445

Walker (2010)1 also supported the use of those activ- 446

ities in his discussion and detailed explanation. 447

Specifically, classroom activities should be saved for 448

raising learners’ awareness of ELF, of the roles of En- 449

glish in this global context, and of the existence of a 450

vast range of accents and varieties of English (Walker, 451

2010)1. To develop an ELF mindset, learners need to 452

be aware of the differences in the numbers of NSs and 453

NNSs, as well as the type of interactions (with NSs 454

or with NNSs) they are more likely to be engaged in. 455

Learners, additionally, should appreciate the signifi- 456

cance of English (and certainly ELF) in national and 457

global transactions in all fields such as business and 458

tourism. Last but not least, learners should start to 459

recognize that accent variation, amid globalization, is 460

an obvious and normal phenomenon, and that atti- 461

tudes towards accents “are more often based on feel- 462

ings than on rational arguments” (Walker, 2010, p. 463

75)1. 464
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Just as people may not enthusiastically take to the465

new goal of pronunciation teaching, learners may not466

either accept the idea of studying pronunciation to467

be intelligible. Intelligibility should be aimed at in468

the classroom, and learning activities should be cen-469

tered around raising learners’ awareness of interna-470

tional intelligibility in pronunciation. Only among471

older learners could such be appropriate and help-472

ful: very young and young learners should not be473

exposed to the afore-mentioned activities and tech-474

niques. An improper understanding and realiza-475

tion of the goal could reduce their learning incentive476

(Walker & Archer, 2024) 23.477

The implementation of accommodation skills – or478

phonological accommodation – is another focus of479

ELF-oriented classroom instructions. According to480

Giles and Coupland (1991) 24, Communication Ac-481

commodation Theory (CAT) believes that humans’482

verbal (and non-verbal) behavior can change in ac-483

cordance with the situation, the topic, and the in-484

terlocutor through the application of three strategies:485

convergence, divergence, and maintenance. Jenkins486

(2000)5 explored the relation between such strate-487

gies in CAT and her ideas of phonological accom-488

modation through the three motivations: solidar-489

ity amongst speakers, communicative efficiency, and490

identity maintenance. In simpler words, teachers491

of English need to introduce the skills of recep-492

tive phonological accommodation so that learners493

can deal with English in different accents (Walker &494

Archer, 2024)23. Learners of a higher level of profi-495

ciency, additionally, should have the ability to adjust496

their pronunciation to ease their communicationwith497

those unfamiliar to their own accents, which is re-498

garded as productive accommodationc. All such con-499

tributed to the necessity of introducing phonological500

accommodation skills to students so that they in their501

real-life interactions can employ such skills for mu-502

tually/internationally intelligible spoken communica-503

tion.504

ELF-Oriented Assessment of Pronunciation505

506

It should be worth again mentioning at this point507

that the aforesaid discussion of ELF-oriented class-508

room techniques does not suggest a dismissal of pre-509

vious and/or current ways in pronunciation instruc-510

tion. The assessment practice of pronunciation, for511

that reason, should not be substantially altered. The512

focus and goal of pronunciation instruction has been513

cA thorough explanation for ideas and how to implement such
classroom activities could be found in the book byWalker andArcher
(2024).

changed, requiring a subsequent modification of as- 514

sessment – echoed by Walker (2010) 1 confirmation 515

of “reappraisal and evolution than with dismissal and 516

revolution” (p. 146). 517

According to Walker (2010)1, English pronunciation 518

assessment should be conducted in different dimen- 519

sions: its components, its construct, and its pur- 520

pose. Pronunciation, firstly, should be assessed in 521

both learners’ knowledge and skills: what they under- 522

stand about sounds and how they produce such. Sec- 523

ondly, assessment should be performed in both per- 524

ception and production: whether learners recognize 525

sounds and speech (through listening) and whether 526

they canmake sounds recognizable (in speaking). The 527

third dimension of assessment is the incorporation of 528

pronunciation using discrete testing (focusing on pro- 529

nunciation only – vowel sounds for instance) or in- 530

tegrative testing (integrating pronunciation in speak- 531

ing and listening – in communication). Finally, both 532

diagnostic tests and achievement tests can focus on 533

pronunciation depending on which type of data tests 534

aim at: understanding learners’ level of language pro- 535

ficiency or deciding whether learners have achieved 536

pre-set learning outcomes. 537

It is important to note that whichever of the four di- 538

mensions to focus on, assessment of pronunciation 539

should be undertaken embracing the principles of as- 540

sessment. Moreover, the goal and priority of pronun- 541

ciation – mutual/international intelligibility – should 542

still be set as priority. That is to say that native speaker 543

competence should not be seen as assessment criteria, 544

or that having an accent should not be deemed an in- 545

terference or a lack of competence. The LFC, again, 546

should be applied during the process. 547

CONCLUSION 548

Language changes together with society. The En- 549

glish language changes and develops throughout his- 550

tory: from a language of a small European island to 551

the global lingua franca nowadays (Galloway & Rose, 552

2015)4. The changes in language in general and En- 553

glish in particular reflects not only social transfor- 554

mation but also actual and practical needs and as- 555

pects of communication. The teaching and learning 556

of such a dynamic language, therefore, need to change 557

to demonstrate the way language is used in real-life 558

communication. 559

This paper reviewed the changes in priorities of pro- 560

nunciation instruction andmaterials, classroom tech- 561

niques to teach pronunciation, as well as assessment 562

practices from the perspectives of ELF and GE. The 563

purpose of each selection and application is not for 564

6
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dismissal and revolution ofwhatever has been in prac-565

tice, but for reappraisal, modification, and evolution –566

with a view to assisting learners to become competent567

ELF users in global communication. What has hith-568

erto remained prominent is the priority and goal of569

the teaching of pronunciation: not developing a na-570

tive speaker competence but achieving international571

intelligibility.572
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